Early Childhood System
Rating Rubric

Sarah Jackson
Sandra H. Robbins
Susan Korey-Hirko

Sanna Harjusola-Webb

Kristie Pretti-Frontzcak

January 2008

Center for Excellence in Early Childhood Research and Training

KENT STATE

U MI1IY ERSITY



Purpose of the Early Childhood Systems Rating Rubric

An early childhood system supports the organization of improvement efforts by putting in
place a process that leads to sustainability. Early childhood systems maintain adaptable
programs that are able to change in order to manage current mandates and support preparation
for future requirements and improvement efforts. A comprehensive system entails the
development and implementation of the following components 1) Representative Leadership
Team, 2) Collaborative Planning Process, 3) Data Based Decision Making, 4) Ongoing
Professional Development and Support, and 5) Comprehensive Curriculum Framework.

The purpose of the Early Childhood Systems Rating Rubric is to provide programs with a
means for assessing their current system, to provide information to guide the development of a
system, and monitor progress by focusing on the 5 elements of a comprehensive early
childhood system. The rating rubric was designed to be completed by members of a program’s
leadership team. In order to collect meaning information to support the development of a
program’s system, it is suggested that leadership teams complete the rating rubric 4 times a
year.

Directions for Completing the Rubric

1) Review each of the rubric items either individually or as a team.*

2) For each item of the rating rubric, determine on a scale from 1-6 to what extent the item
IS present within your current system.

1 2 3 4 5 6

Sometimes meets Often meets all Most of the time Almost always

all criteria criteria meets all criteria meets all criteria

Does not meet Consistently
any criteria OR OR OR OR meets all criteria
Inconsistently Consistently Inconsistently Consistently
meets part of the meets part of meets most of meets most of the
criteria criteria criteria criteria

3) Review the scores provided for each rubric item to determine the strengths of the
current system and any gaps that may be present

4) Determine steps needed to strengthen the program’s system.

*1f teams choose to complete the rubric individually, it may be useful to also complete the rubric as a team to
come to an agreed upon score for each item of the rubric.



Representative Leadership Team

Leadership Establishment

1) The leadership team has been established to represent key
stakeholders

2) There is evidence to support continued participation and active
involvement of all leadership team members (e.g. documentation
of meetings and/or activities)

3) A process is in place to ensure the representative leadership team is
maintained over time

Leadership Team Roles

4) Within the leadership team, a facilitator or point contact has been
identified to organize the work of the group

5) The leadership team members can identify the purpose of their
work and their roles within the group activities

Communication Organization

6) Leadership team members represent the perspective, beliefs, and
needs of the stakeholders rather then relying on personal opinions
to influence decisions

7) Internal means of communication have been arranged between
leadership team members

8) External means of communication have been arranged between the
leadership team and key stakeholder groups

9) All leadership team members have equal opportunity for input




Meeting Organization and Facilitation

10) Efforts are taken prior to the meeting to set the context for the
meeting

11) Meetings are held on a regular basis

12) Meeting is organized around an agenda and clear outcomes that
keeps the group focused on the work

13) Group norms or meeting rules have been established for the
leadership team

14) Small percentage of time is spent on presentation of information
and majority of the meeting is spent within group discussion




Collaborative Planning Process

Guiding Vision/Mission of Work

1) The leadership team has established a shared vision for the system | 1
with input from all members

2) The shared vision of the system is communicated to all leadership 1
team members and all stakeholders

3) Shared vision guides the goals of the program and work of the 1
leadership team
Process

The collaborative planning process is implemented in the following 1
manner:

4) Step 1: Analysis of the current system is conducted to determine the | 1
gaps between the system in place and the desired outcomes.

5) Step 2: Hypothesis of why the gaps exist is developed.

6) Step 3: Goals are developed to target change within the current 1
preschool system.

7) Step 4: An action plan for supporting change and achieving the 1

targeted goals is outlined.

8) Step 5: Evaluation procedures are defined to measure progress
towards targeted goals and ensure continued support and 1
monitoring of changes to the preschool system.

Action Plan

9) The action plan is used as an organization tool and focus for the 1
leadership team’s meetings and tasks.

10) The action plan is revised as needed to ensure innovation and 1
improvement continues within the system.




Data Based Decision Making

Effective Data Based Decision Making
1. Data is accessible to all leadership team members and stakeholders

2. Data is organized and represented in a way that can be interpreted
by all stakeholders

3. Scope of the data collected is comprehensive and encompasses a
meaningful and purposeful focus for the leadership team and
stakeholders

Operation of the Preschool System

4. An ongoing and consistent process of data/documentation
collection has been organized at the system level

5. A systematic process for reviewing and interpreting data
/documentation has been established at the system level

6. Data/documentation is used on an ongoing basis to influence
decisions regarding needs for system development

Program Level

7. Anongoing and consistent process of data/documentation
collection has been organized at the program level

8. A systematic process for reviewing and interpreting
data/documentation has been established at the program level

9. Data/documentation is used on an ongoing basis to influence
decisions regarding programming and curricular effectiveness
Classroom Level

10. An ongoing and consistent process of data/documentation
collection has been organized at the classroom level

11. A systematic process for reviewing and interpreting
data/documentation has been established at the classroom level




12. Data/documentation is used on an ongoing basis to influence
decisions regarding programming and curricular effectiveness
Child Outcome Level

13. An ongoing and consistent process of data/documentation
collection has been organized at the child level

14. A systematic process for reviewing and interpreting
data/documentation has been established at the child level

15. Data/documentation is used on an ongoing basis to influence
decisions regarding instructional practices




Ongoing Professional Development and Support

Organization of Professional Development

1) A process has been identified for assessing the professional

development needs of the staff and administrators to determine the 12
focus and content of professional development plans
2) Professional learning opportunities are based on identified needs 1 2

3) The goals for professional development are aligned with the system |1 2
development action plan, district/program priorities, and state and
federal initiatives

4) A professional development plan has been developed for the early

childhood program to meet identified needs and targeted goals 12
Types of Professional Development and Support
5) Resources (e.g., funding, time, books) are allocated for planning, 1 2

implementing, and supporting professional development

6) Internal and external opportunities for professional developmentare | 1 5
made available to program staff

7) Learning communities are in place to support ongoing professional
development and support

Evaluating Professional Development
8) A process is in place for staff and administrators to develop a plan 1 2
for how to use the information occurred during professional

development experiences

9) Procedures are in place to assess if professional development has

achieved the intended outcomes 12
10) Evaluation of internal professional development allows staff to
assess the quality and benefit of the experience 1 2




References

Beck, C. E., & Schornack, G. R. (1998, Jan). Understanding educational change: A systems model
approach. Paper presented at the Second North American Conference on Learning Paradigm,
San Diego, CA.

Duffy, F. M., Rogerson, L. G., & Blick, C. (2000). Redesigning America’s schools: A systems
approach to improvement. Norwood, MA: Christopher-Gordon Publishers, Inc.

DuFour, R., DuFrou, R., Eaker, R., & Karhanek, G. (2004). Whatever it takes; How professional
learning communities respond when kids don’t learn. Bloomington, IN: Solution Tree.

Division for Early Childhood's companion document to the 2003 joint position statement Early
Childhood Curriculum, Assessment and Program Evaluation-Building and Effective,
Accountable System in Programs for Children Birth through Age 8 of National Association for
the Education of Young Children (NAEYC) and the National Association of Early Childhood
Specialists in State (NAECS/SDE).

Ellsworth, J. B. (2000). Surviving change: A survey of educational change models. Syracuse, NY':
Clearinghouse on Information & Technology.

Ely, D. (1976). Creating conditions for change. In S. Faibisoff and G. Bonn (Eds.), Changing times;
Changing libraries (pp.150-162). Champaign, IL: University of Illinois Graduate School of
Library Science. (Ed 183 139).

Essential Functions and Change Strategies Task Force. (1993). Quality 2000: The essential functions
of the early care and education system: Rationale and definition. New Haven: Yale University
Bust Center. ED383410 Eric Number.

Fullan, M. (1993). Change forces. London: The Falmer Press.

Fullan, M. (2005). The intriguing nature of sustainability (pg 13-29). In . M. Fullan, Leadership and
sustainability; Systems thinkers in action. Thousand Oaks, CA: Corwin Press

Fullan, M,, & Stiegelbauer (1991). The new meaning of educational change. New York: Teachers
College Press.

Garmston, R, & Wellman, B. M. (1999). The adaptive school; A source book for developing
collaborative groups. Norwood, MA: Christopher-Gordon Publishers.

Gallagher, J., & Clifford, R. (2000). The missing support infrastructure in early childhood. Early
Childhood Research and Practice 2(1), INSERT URL

Grisham-Brown, J. L., Hemmeter, M. L., & Pretti-Frontczak, K. L. (2005). Blended Practices for
Teaching Young Children in Inclusive Settings. Paul Brookes Publishing Company.

Guskey, T. R. (1999). Evaluating professional Development. Thousand Oaks, CA: Corwin Press.

Havelock, R., & Zlotolow, S. (1995). The change agent’s guide. Englewood Cliffs, NJ: Educational
Technology Publications.

Hayden, P., Frederick, L., Smith, B. J., & Broudy, A. (2001). Developmental facilitation: Helping
teams promote systems change. Retrieved on June 1, 2007 from INSERT URL

Hayden, P., Smith, B. J., Rapport, M. J., & Frederick, L. (1999). Facilitating change in comprehensive
early childhood systems; Collaborative planning project for planning comprehensive early
childhood systems. Retrieved on Junel, 2007 from
http://eric.ed.gov/ERICDocs/data/ericdocs2/content_storage_01/0000000b/80/10/89/a8.pdf

Hojnoski, R. L., & Missall, K. N. (2006). Addressing school readiness: Expanding school psychology
to early education. School Psychology Review, 35, 602—-614.

NAEYC and NAECS/SDE (2003). Early Childhood Curriculum, Assessment, and Program Evaluation
Building an Effective, Accountable System in Programs for Children Birth through Age 8.




Retrieved January 27, 2004 from
http://www.naeyc.org/resources/position_statements/CAPEexpand.pdf

National Staff Development Council. (2001). Standards for staff development, Revised. Oxford, OH:
Author.

Pretti-Frontczak, K., Jackson, S., McKeen, L., & Bricker, D. (2008). Supporting quality curriculum
frameworks in early childhood programs. In A. Thomas & J. Grimes (Eds.), Best practices in
school psychology V (pp. 1249-1259). Washington, D.C.: National Association of School
Psychologists. Texas: Psychological Corporation.

Kagan, S. L. (2001). Back to basics: Essential components of an American early care and education
system. Retrieved on June 1, 2007 from http://www.buildinitiative.org/docs/BacktoBasics.pdf

Kagan, S. L., & Cohen, N. E. (1997). Not by chance; Creating an early care and education systems
for America’s children. New Haven, CT: Busch Center in Child Development and Social
Policy at Yale University.

Kotter, J. P. (1996). Leading change. Boston: Harvard Business School Press.

Knoster, T. P., Villa, R. A., & Thousand, J. S. (2000). A framework for thinking about systems
change. In. R. A. Villa and J. S. Thousand. Restructuring for care and effective education:
Piecing the puzzle together. Baltimore: Paul H. Brookes Publishing Company.

Mid-Continent Research for Education and Learning. (2000). Asking the right questions: A leader’s
guide to systems thinking about school improvement. Aurora, CO: Author.

Reigeluth, C., & Garfinkle, R. Eds. (1994). Systemic change in education. Englewood Cliffs, NJ:
Educational Technology Publications.

Rogers (1995). Diffusion of innovation (4" Ed.). New York, NY: The Free Press.

Sarason, S. B. (1996). Revisiting ““the culture of the school and the problem of change”. New York:
Teachers College Press.

Sugarman, J. M. (1991). Building early childhood systems; A resource handbook. Washington DC:
Child Welfare League of America.




10



